SUMMARY
Background: Interprofessional practice amongst health care professionals can facilitate effective collaboration and can improve health outcomes for patients. Interprofessional clinical placements have mainly been established within inpatient settings; however, ambulatory care settings can also provide interprofessional education. This study evaluates an interprofessional placement in ambulatory care for medical and nursing students. Methods: Medical and nursing students undertook a 2-week interprofessional placement in respiratory, diabetes and chronic pain clinics, as well as within the patient's home. An electronic post-placement survey including 14 fixed-response and five open-ended questions was conducted to evaluate the students' experiences. Results: Ninety-two students undertook the interprofessional placement: 74% were medical students and 26% were nursing students. The overall response rate was 81%. Students strongly supported the model of clinical supervision with the nurse educator and teaching registrar working collaboratively to facilitate the placement. Both medical and nursing students felt that the placement facilitated the development of interprofessional principles, with 78.7% agreeing or strongly agreeing with the statement 'the clinical placement allowed me to reflect on interprofessional learning and practice' . In terms of future practice, 67% of medical students and 81% of nursing students agreed that 'this placement has altered how [they] will practice as a professional in the future' . Discussion: Medical and nursing students found that the ambulatory care setting facilitated a mix of learning opportunities that complemented learning from the inpatient setting, and the interactions with other health professionals provided a valuable learning experience that contributed to their understanding of interprofessional practice. [2] [3] [4] Ambulatory and community care largely focuses on the management of complex chronic problems, and these settings facilitate the students' acquisition of skills equally as well as inpatient settings. 2, 5 To facilitate interprofessional collaboration, an Educator Supported Interprofessional Learning in Ambulatory Care programme was developed in partnership with the university and the respiratory outpatient and community-based services of a major tertiary hospital in Western Australia. The aim of this study was to evaluate the interprofessional practicum for medical and nursing students in the ambulatory care placement.
Interprofes

METHOD
The programme Fourth-year students of a 6-year Bachelor of Medicine and Bachelor of Surgery degree (MBBS) and students in their final semester of a 2-year Master of Nursing Science (graduate entry) degree from one university undertook a 2-week placement. Students conducted their placement in the clinical outpatient areas outlined in Table 1 .
Resources relating to the ambulatory care environment and interprofessional practice were developed to support students and staff involved in the placement, and were available from a dedicated website (http://www. meddent.uwa.edu.au/community/ ambulatory-care-project). As part of a standardised pre-placement preparation for both disciplines, students were required to complete online self-directed learning activities, including the 'Preparation for Interprofessional Practice' handbook, to help them to understand concepts of interprofessional practice and the university Interprofessional Collaborative Practice Framework. The framework is based on four domains adapted from materials developed and validated by Sheffield University. 6 These domains link to the interprofessional placement learning outcomes and encompass interprofessional working and practice, knowledge in interprofessional practice, ethical practice and reflection. The student learning outcomes of the placement were also based on those of Sheffield University, and are outlined in Box 1.
Students were allocated to interprofessional pairs and followed a clinical placement plan (Table 2) to provide experience of interprofessional care in clinics and the patient's home. Clinical care activities in both the outpatient clinics and home visits included reviewing patients, writing discharge summaries, undertaking clinical assessments (including spirometry, blood glucose measurement and physical assessments) and patient education. Students in pairs led a weekly case-based discussion with other students to cultivate skills related to the development of comprehensive, collaborative, patient-centred care. These Ambulatory and community care settings facilitate students' acquisition of skills as well as inpatient settings 
Box 1. Student learning outcomes
• Describe own professional knowledge, skills, attitudes and values, and limitations relevant to these facets
• Describe the contribution of other professions to health service/care
• Communicate effectively with clients, relatives, students, health professionals and relevant staff to ensure safe, high-quality service/care
• Work in partnership with the client and other professionals to plan, implement and evaluate evidence-based service/care, including referring on as appropriate
• Facilitate effective team interactions and provide leadership when appropriate
• Evaluate the outcomes of interprofessional team collaborations and own contribution to these, and suggest improvements discussions also provided an opportunity for students to reflect on their own practice, and to discuss the benefits and challenges of working together, including how interprofessional practice contributes to the provision of safe, effective and high-quality care in a timely and appropriate manner.
A nurse educator (NE) and teaching registrar (TR), nursing and medical health professionals working in combined clinical and education roles, collaboratively facilitated the interprofessional placement, including liaising with clinicians, delivering site orientations, providing clinical supervision and formal assessment, and facilitating the weekly case-based discussions. The NE and TR facilitated interprofessionalspecific sessions and provided continuing support to clinicians working in ambulatory care and as preceptors for students. Prior to undertaking the NE and TR roles, they completed the 'Teaching on the Run' 2-day course, covering six modules: Clinical Teaching; Teaching Skills; Assessment; Planning Term Learning; Effective Group Teaching; and Supporting Trainees.
7
Programme evaluation An electronic post-placement survey was developed to investigate the students' experience of the practicum, including the placement preparation, supervisor support, interprofessional learning and their experience of the ambulatory care environment. All university students participating in the ambulatory care placement were invited to participate. Students responded to 14 fixed-response questions, rated on a five-point Likert scale (ranging from 'strongly disagree' to 'strongly agree ') , and five openended questions (SurveyMonkey, https://www.surveymonkey.com). 
Data analysis
RESULTS
Ninety-two students undertook the interprofessional placement during 2013/14 (68 medical students and 24 nursing students). A total of 75 students completed the evaluation (a response rate of 81%), of whom 77% were medical students and 23% were nursing students. The results of the study are organised into three main categories: clinical facilitation in an interprofessional practicum (Table 3) ; ambulatory care as a learning environment (Table 4) ; and interprofessional learning (Table 5) .
A Wilcoxon signed rank test showed that there was no statistically significant difference in median overall scores between the 2 years for all 19 questions.
In response to whether the placement had 'improved your knowledge of other health care professionals', 84% responded affirmatively (100% of nursing students and 79% of medical students). When asked if 'this placement has altered how you will practice as a professional in the future', 70% responded affirmatively (81% of nursing and 67% of medical students). Box 2 displays quotes from the students. Open comments from the students included that the placement had increased their knowledge and confidence, and that they now had a better awareness and understanding of services. A couple of students These discussions also provided an opportunity for students to reflect on their own practice The placement increased [the students'] knowledge and confidence felt that they already had a good understanding of interprofessional practice and didn't feel that the placement would contribute to future practice.
DISCUSSION
The findings from this evaluation support results from other student interprofessional placements in settings including palliative care, aged care, university student-led clinics and acute training wards. 3, 4, 9 The survey method had some limitations, however: the sample size was relatively small, and there were an unequal number of medical students compared with nursing students, making comparisons between the disciplines limited and the results more representative for medical students.
Student feedback from this study suggests that the interprofessional aspects of the learning experience in an ambulatory care setting were valuable, and agreed that there were opportunities to interact with other health professionals and deliver care as part of a team.
The interprofessional activities also encouraged students to share their experiences and learning with each other. Begley discusses implementing different tactics to promote interprofessional learning experiences, including students operating within a team, and highlights the importance of collaborative opportunities such as exchangedbased seminar discussions, which are similar to the case-based discussions incorporated into this programme. 5 Nursing students more frequently reported that the interprofessional practice in ambulatory care placement encouraged reflection on interprofessional learning and practice. As formal written reflection of clinical placements is a requirement for all nursing practicums, this may have affected this response. In a separate study related to this project, it was established that critical reflection enhanced learning for nursing students during interprofessional practice. 10 The greater number of medical students compared with nursing students may have resulted in a less rich interprofessional learning environment in terms of learning with, from and about peers. We speculate that learning in the presence of peers from different professions, rather than from qualified preceptors from different professions, may encourage greater reflection among students.
The students recognised that the model of clinical facilitation was an important aspect of the placement in creating a supportive environment. This is consistent with previous research that found that the preceptors may be more important than site characteristics in creating a 'supportive atmosphere' . 2 The lessons learned from this interprofessional programme that we are now applying to the development of a new interprofessional programme, and which may be helpful to other educators, are:
• Involve clinical staff in the planning of interprofessional placements.
• Use a collaborative interprofessional model of facilitation, with a nurse educator and teaching registrar.
• Provide educational preparation such as 'Teaching on the Run' 7 for educators and education about discipline-specific requirements.
• Be flexible when planning interprofessional education placements, as the structure and numbers of students in different disciplines are not always the same.
The evaluation of an interprofessional placement in an ambulatory care setting reports a positive learning experience for nursing and medical students, and could be considered a model for all interprofessional programmes. The opportunity for medical students and nursing students to deliver care to patients supported by the interprofessional team, both within clinical environments and at home, provided students not only with an understanding of interprofessional practice but also with an awareness of how critical interprofessional practice is in ambulatory care.
